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Abstract. One of the biggest issues that students in English as a Foreign Language (EFL) class still
face is speaking anxiety, especially when it comes to oral performance exercises. The previous study
has largely concentrated on internal psychological issues and has rarely investigated how students’
silence behavior during speaking activities is influenced by peer judgment and classroom micropolitics.
Therefore, the purpose of this research was to find out how students’ fear oof making mistakes is
influenced by peer judgement, whether micropolitical interactions influence students’ silence during
oral performances and how the classroom environment influences students’ willingness to speak
English. 26 eleventh-grade students from SMAN 1 Pekalongan participated in this study, which used
a qualitative descriptive design. Thematic analysis was used to examine the data, which were gathered
through open ended format questionnaire and classroom observation. The findings showed that
students’ fear receiving a poor grade and speaking anxiety were elevated by peer judgement, which
include laughing, whispering, gossiping and making fun of pronunciation errors. The findings also
demonstrated how classroom micropolitics caused unequal participation patterns, with confident
students taking the lead and less confident students choosing to keep quiet during oral performance.
Also, the classroom environment had a significant impact on students’ desire to speak since students
felt less confident while speaking in noisy and unsupportive settings. In general, peer interaction, the
classroom environment and classroom micropolitical dynamics all contributed to the social
construction of speaking anxiety.

Keywords: Classroom Micropolitics; Oral Performance; Peer Judgement; Silence Behavior; Speaking
Anxiety.

1. Introduction
For students studying English in a school where it is not their native language speaking

is a extremely difficult. They must consider what to say before speaking in front of others.
Students must speak during these speaking exercises while maintaining audience interest and
using proper vocabulary, grammar, and pronunciation. Corvino (2021) said that speaking in
front of others might be scary for students because everyone can see when they make a
mistake. According to Sharmin (2025) speaking exetcises are challenging since students must
also thin about what they are saying and worry about what other people will think of them.

Speaking anxiety has been one of the main obstacles to students’ oral participation in
EFL classrooms. According to Hol & Kasimi (2022) speaking exercises often lead to anxiety,
fear, nervousness, and emotional distress among language learners. During oral performance,
anxiety in speaking showed as psychological and physical reactions such as tremors, panic,
hesitation, and fear (Asysyfa et al., 2023). Horwitz et al. (19806) further classified anxiety related
to foreign languages into three categories: anxiety about test, communication anxiety and fear
of negative feedback.
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Horwitz et al. (1986) defined fear of negative feedback as students’ anxiety about other
people’s opinions and expectations during language learning activities. Students may
experience anxiety when speaking since oral performance puts their language skills in front
of teacher and peers. As a result, when they expect negative responses from others, students
frequently exhibit anxiety, avoidance behavior, and decreased willingness to speak. This idea
is especially relevant in EFL classes since speaking exercises usually involve peer observation
and public performance.

One of those factors, fear of negative feedback often happens by way of peer judgement
in classroom interaction. Maher & King (2023) found that students’ emotional comfort doing
speaking activities was strongly affected by their classmates’ reactions. Negative reaction from
peers, such as laughing, whispering, gossiping, and mocking pronunciations errors may reduce
the students’ confidence and willingness to participate. Rahmania & Pahlevi (2022) also
highlighted that students are often silent because of fear of embarrassment and judgment
from their peers.

Students’ speaking participation is influenced by classroom micropolitics in addition to
psychological perspectives. Ball (1987) defined micropolitics as the informal power relations
and pattern of interaction that shape communication and participation in educational settings.
Peer hierarchy, unequal participation, dominant students, social compatison and emotional
pressure during spoken interactions are examples of micropolitics in EFL classes. According
to Xie et al. (2024), society shapes classroom engagement through small power relations
between students.

From a micropolitical perspective, classroom interaction cannot be understood only
through linguistic competence or individual psychological factors. Ball (1987) emphasized
that educational settings are shaped by informal discussion, influence, and power relation
among participants. In EFL classroom, these micropolitical processes may appear through
peer judgement, social comparison, dominance, silence, and unequal participation patterns.
In other words, students’ decisions to speak or remain silence may be influenced not only by
language ability but also by the social dynamics operating within the classroom atmosphere.

Speaking anxiety and classroom silence have been discussed in several previous studies.
Perkasa & Savitri (2022) found that students’ fear of making mistakes and their classmates’
reactions had a significant impact on their silence during speaking exercises. Additionally,
Wijayati & Risa (2023) clarified that students’ emotional comfort during oral performance
was greatly influenced by nonverbal peer reactions like laughing and whispering. Wahyuni
(2025) discovered that students’ desire to participate in classroom activities was reduced by
communicative uncertainty and fear of being judged.

Although previous studies have investigated speaking anxiety and classroom silence,
limited studies have specifically explored peer judgement as a micropolitical interaction
shaping students’ silence behavior in EFL oral performance. Most previous studies mainly
focus on psychological aspects of anxiety, while the social processes undetlying students’
participation received less attention. Thus, thus study investigates speaking anxiety through a
micropolitical lens by examining how students’ fear of making mistakes is influenced by peer
judgement, identifying the micropolitical interactions that influence students; silence during
oral performance, and examining how classroom atmosphere influences students’ willingness
to speak in EFL classroom.

2. Method

This research used a qualitative descriptive research design to investigate students’
speaking anxiety, peer judgement, and silence behavior during English oral performance
activities. According to Creswell (2018), the goal of qualitative descriptive research is to
characterize social phenomena that naturally arise in actual settings.

26 eleventh graders from a single classroom participated in this study at SMAN 1
Pekalongan. Based on their involvement in spoken English performance exercises during
interactions in the classroom.
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The data were collected through classroom observation and open-ended questionnaires.
Classroom observation focused on students’ verbal and nonverbal behavior during oral
performance, including hesitation, silence, laughing, whispering, and peer reaction.
Meanwhile, the open-ended questionnaires explored students’ expetiences, emotional
responses and perceptions related to speaking anxiety, peer judgement, and classroom
interaction during oral performance activities.

The collected data were analyzed using thematic analysis. The researcher identified
significant responses, grouped similar responses into initial codes, organized the codes into
categories, and developed themes related to peer judgement, classroom micropolitics,

speaking anxiety and silence behavior.

3. Results

The results of the research show that students’ speaking anxiety in English oral
performance activities was affected by peer judgement, classroom micropolitics, and
classroom atmosphere. The research was conducted in one class of eleventh grade with 26
students at SMAN 1 Pekalongan. The data were collected through classroom observation and
open-ended questionnaires about students’ expetience responses, participation patterns and
peer interaction in speaking activities.

The result revealed that students suffered from speaking anxiety because of negative
peer judgement, unequal classroom participation and unsupportive classroom atmosphere.
Some students said that they were afraid of making mistakes when they performed orally since
their peers usually would laugh, whisper, or respond negatively. The result of the observation
also revealed that many students tented to remain silent during speaking activities, avoiding
eye contact, and were hesitant to talk. Additionally, the classroom interaction demonstrated
unequal participation patterns with less students tending to be inactive during oral
performances and only confidents students actively volunteering.

The research findings are presented based on the themes generated from thematic
analysis, namely peer judgement and fear of making mistakes, classroom micropolitics and
silence behavior, classroom atmosphere and students’ willingness to speak.

Peer Judgement and Fear of Making Mistakes
The result demonstrated that students’ anxiety of making mistakes during oral

performance was significantly influenced by peer criticism. Most of patticipants agreed that
responses from their peers, such as laughing, whispering, gossiping, and making fun of
pronunciation error, made them feel more nervous and less confident when speaking.

Table 1. Peer Judgement and Fear of Making Mistake.

Category Subcategory Representative responses
Fear of ridicule “takut ditertawakan kalau salah
bicara” (S-2)
Embarrassment “malu karena teman tertawa” (S-
10)
Fear of negative Mocking pronunciation “takut diejek saat speaking” (S-7)
feedback
Gossiping behavior “teman suka membicarkan orang
lain” (S-7)
Emotional discomfort “sakit hati dengan respon teman”
(S-16)

The result showed that peer interaction pattern in the classroom socially enhanced
students’ speaking nervousness. In addition to being common classroom behaviors, negative
peer reactions like laughing, whispering and gossiping were micropolitical mechanisms that
influenced classroom participation and feelings of safety. Those who saw themselves as less
in language skilled tended to shy awas from oral interaction in order to avoid interaction in

order to avoid embarrassment and social rejection.
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The observation findings showed that some students laughed and whispered when their
friend made mistakes in pronouncing English word in oral performance. As they saw their
peers’ reactions, several of the passive students avoided making eye contact and became silent.

This result implies that students experienced uneven emotional stress due to peer
judgement. While less confident students felt more nervous because they were worried about
getting bad feedback from their peers, confident students appeared to be more comfortable
participating in speaking exercises. As a result, classroom interaction also socially built the
psychological foundations of speaking fear.

The findings support Horwitz et al. (1986) claim that one of the main causes of foreign
language anxiety is worry if receiving a poor mark. According to Wijayati & Risa (2023)
students’” emotional comfort during oral performances is greatly influenced by nonverbal peer
reactions like laughing and whispering. Also, the result match with Ball (1987) theory of
micropolitics, which suggests that patterns of engagement in educational settings are
influenced by subtle social interaction and informal power relations.

Additionally, the findings indicate that silent behavior started as a form of emotional
self-defense. For fear of looking foolish in front of their peers, students choose to remain
silence. This situation serves as an example of how classroom micropolitics may affect
students’ willingness to speak during oral performance exercises.

Classroom Micropolitics and Students’ Silence Behavior
The findings further revealed that classroom micropolitics strongly influenced students’

silence behavior during oral performance activities. Unequal participation patterns appeared
clearly where only confident students actively volunteered while less confident students

remained passive.

Table 2. Classroom Micropolitics and Students’ Silence Behavior.

Category Subcategory Representative responses
Passive participation “sering merasa diabaikan”
(§-13)
Social compatison “iri dengan teman yang lebih
lancar berbicara bahasa Inggris”
(5-18)
Classroom Inferiority feeling “merasa minder dibanding teman
micropolitics yang lain” (S-17)
Avoiding participation “malu berbicara karena tidak
lancar” (S-4)
Unequal participation “merasa tidak diperhatikan saat

berbicara” (S-25)

Based on the data presented in Table 2, students’ minor power dynamics influenced
classroom interactions. Those who were more competent and had stronger speaking skills
tented to dominate oral activities, whereas those who were less confident preferred to
participate passively. This unequal participation pattern is a reflection of classroom
micropolitics, in which students use their speaking performances to quietly negotiate their
social status.

While the result of the observations showed that while many passive students hesitated
before speaking and needed teacher encouragement, only a small number of students regularly
volunteered during speaking exercises. After experiencing negative reactions from their peers,
a few students also stopped talking.

The result also shows that students’ emotional reactions during classroom interactions
were significantly influenced by social comparison. When comparing themselves to students
who spoke the language more fluently, a few of students admitted to feeling worse. So as to
prevent negative comparisons and even humiliation during speaking exercises, students thus
preferred quiet.

This situation shows that a lack of effort or an incapacity to speak English should not be
the only explanation for quiet behavior. Instead, students chose silence as a coping

mechanism to shield themselves emotionally from social pressure and peer criticism.
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According to Huo (2021), rather than being a sign of passive disengagement, silence in EFL
classes may serves as emotional self-defense.

The findings are also consistent with ball micropolitics theory, which highlights that
informal power relations influence participation patterns in educational settings. Peer
hierarchy, unequal participation and students’ fear of social judgement during oral
performance were all indicators of classroom micropolitics in this study.

Classroom Atmosphere and Students’ Willingness to Speak
The findings also revealed that classroom atmosphere strongly affected students’

willingness to speak English during oral performance.

Table 3. Classroom Atmosphere and Students” Willingness to Speak.

Category Subcategory Representative responses
Noisy classroom “kelas berisik membuat tidak
percaya diri” (S-21)
Tense atmosphere “suasana kelas tegang” (S-2)
Classroom Unsupportive environment “kelas ramai membuat trauma
atmosphere speaking” (S-20)
Comfortable classtoom “lebih nyaman kalau kelas
mendukung” (S-15)
Positive support “lebih percaya diri dengan teman
yang mendukung”
(5-23)

Based on Table 3, students’ emotional ability to participate in oral activities was
significantly influenced by the classroom atmosphere. Students’ confidence and desire to
speak in English were lowered by unpleasant classroom conditions such loudness, peer
distraction and negative social responses.

The observation data show that a lot of students talked with friends during speaking
exercises, which made the classtoom noisy and distracting. Additionally, a few of students
were nervous speaking in front of their peers because they were afraid of their peers’ negative
comments.

When classmates created respectful and supportive classroom settings, students reported
feeling more confidents. Students were encouraged to participate more actively and felt less
emotional pressure during speaking exercises when they had supportive peers. This result
suggests that social interaction in the classtroom, rather than just individual skill, was a
significant factor in students’ speaking confidence

The result also show a tight relationship between classroom micropolitics and classroom
environment. While supportive classroom interaction decreased communication anxiety and
emotional discomfort during oral performance, uncomfortable classroom conditions
increased students’ fear of making errors.

These result support Supatlan (2021) claim that peer interactions and classroom settings
affect speaking anxiety. Additionally, Sugiyati & Indriani (2021) clarified that social interaction
and the classroom environment have a significant impact on students’ feelings during oral
communication.

Opverall, the result show that while loud and judgmental classroom settings promote
silenced behavior and communication anxiety, supportive classroom conditions can reduce

students can reduce students’ speaking fear.

4. Discussion
This research was involved 26 students participating in English oral performance

exercises in one eleventh grade classroom at SMAN 1 Pekalongan. This research examined
the effect of classroom micropolitics, peer judgement and classroom environment on
students’ speaking anxiety and silence during speaking exercises. Open-ended questionnaires
and classroom observations were used to gather the data. Several students showed hesitation,
anxiety, avoidance behavior and quiet during oral performance exercises during the research
procedure. Additionally, observations revealed that a few confident students tended to
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dominate classroom interactions, while less confident students preferred staying silence
during speaking exercises.

The discussion of this study is presented based on the research objectives generated
from thematic analysis, namely peer judgement and students’ fear of making mistakes,
classroom micropolitics and students’ silence behavior and classroom atmosphere and
students’ willingness to speak.

Peer Judgement and Students’ Fear of Making Mistakes
The first objective of this research examined how peer judgement contributed to

students’ fear of making mistakes during English oral performance activities. The findings
revealed that peer judgement significantly increased students’ fear of making mistakes during
oral performance activities. Negative peer reaction such as laughing, whispering, gossiping
and mocking pronunciation mistakes created emotional pressure that reduced students’
confidence during speaking activities. Several students admitted that they became more
nervous when classmates reacted negatively to their speaking performance.

These findings indicate that students’ speaking anxiety was socially reinforced through
peer interaction patterns in the classroom. Peer judgement functioned not merely as ordinary
classtoom behavior, but as a social pressure influencing students’ emotional comfort and
classroom participation. Students’ who perceived themselves as linguistically weaker tented
to avoid oral participation to protect themselves from embarrassment and social rejection.
This condition demonstrates that anxiety during speaking activities was constructed not only
internally but also socially through classroom interaction.

The result support the explanation provided by Horwitz et al. (1986) that one of the
main reasons of anxiety related to learning a foreign language is fear of receiving poor grade.
In the same way, Rahmania & Pahlevi (2022) argued that students frequently keep quiet
during speaking exercises out of fear of being mocked or negatively evaluated by their peers.
Additionally, Maher & King (2022) clarified that students’ emotional comfort during oral
performance is significantly impacted by their peers’ responses. According to Corvino (2021),
speaking exercises expose students emotionally as oral communication makes speaking errors
immediately apparent.

The result also support the findings of Norahmi et al. (2025) who found that students
who are afraid of making mistakes often show anxiety and avoidance behavior when
participating in oral communication task. Speaking exercises can cause emotional discomfort
and speaking anxiety in EFL students, because students must immediately manage peer
pressure and language creation during oral performance, which makes them more susceptible
to anxiety during classroom interactions.

Classroom Micropolitics and Students’ Silence Behavior
The second objective of this research investigated the micropolitical interactions

influencing students’ silence behavior during oral performance. The result proved that
students’ silence behavior during oral performance exercises was influenced by classroom
micropolitics. Unequal participation patterns were apparent, with confident students taking
the lead and less confident students choosing to keep quiet. In addition, a few of students
reported that they felt superior to their more fluent peers.

The result also shows that students minor social hierarchies influenced classroom
interactions. While fewer confident students positioned themselves as passive participations
to avoid embarrassment and negative peer judgement, students with stronger speaking
abilities appeared more aggressive and dominant during oral activities. As a result, students
started using silence as a coping mechanism to keep themselves emotionally safe during class.

Quiet behavior should not be mistaken with a lack of desire or an incapacity to
communicate in English. Instead, during oral performance exercises, students used quiet as a
method of emotional self-defense to avoid social pressure and embarrassment. These result
support Huo (2021) explanation that rather than being a sign of passive disengagement,
silence in EFL classes may serve as emotional self-defense. In the same way, Juma et al. (2022)
argued that students could use quiet as a tactic to avoid emotional distress during language

acquisition exercises.
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Perkasa & Savitri (2022) discovered that students’ quiet during speaking exercises is
significantly influenced by their fear of making mistakes and their peers’ reactions, confirm
the findings. Wahyuni (2025) students’ motivation to engage in classroom engagement is
reduced by communicative uncertainly and fear of being judged. According to Ahmed (2024)
students’ fear of social assessment and emotional insecurity during class interactions are often
linked to their quiet behavior in EFL courses.

The result are consistent with Ball’s (1987) micropolitics theory, which highlight how
participation pattern in educational context are significantly influenced by informal power
relation. Peer hierarchy, unequal participation, and students’ fear of social judgement during
oral performance activities were all indicators of classroom micropolitics in this study. Xie et
al. (2024) contented that small power dynamics among students socially shape classroom
engagement. Additionally, Fitrawati et al. (2023) explained that emotional context plays an
important role in shaping students’ silence behavior in classroom interaction. Students
experiencing emotional discomfort are more likely to withdraw form participation and avoid
oral communication. Students’ confidence and desire to participate in speaking activities may
be slightly influenced by hierarchy in the classroom.

Classroom Atmosphere and Students’ Willingness to Speak
The third objective of this research analyzed the effect of classroom atmosphere on

students’ willingness to speak English in oral performance activities. The result showed that
the classroom atmosphere has a significant effect on the students’ willingness to speak in the
speaking exercises. Supportive classmates increased students’ willingness to participate in oral
performance, but noisy and unsupportive classroom conditions decreased students’
confident.

The observation results showed that in speaking exercises, some students were talking
with their friends that made the classroom noisy and distracting. In addition, some of students
seemed to be feeling uncomfortable speaking in front of their peers because they were afraid
of the negative responses of their peers. Students with less confidence were more emotionally
affected by classroom conditions that students with more confidence.

The result suggest that the classroom atmosphere had a strong influence on the students;
emotional readiness to participate in oral communication task. Negative classroom
interactions led to increase in students’ fear of making mistakes and communication anxiety,
while positive classroom interactions reduced students’ anxiety and promoted active
engagement.

The result support Supatrlan (2021) who stated that speaking anxiety is different
depending on the condition of the classroom and the relationship with peers. Similarly
Sugiyati & Indriani (2021) mention that social interaction and classroom atmosphere greatly
affect students’ emotional responses in oral communication activities. Furthermore, the social
pressure and classroom interaction have an important influence on the students’ speaking
confidence in the language learning process (Sosa-l6pez et al., 2020).

According to Tabancalt (2024) the interaction with peers in the classroom has a great
impact on students’ confidence and participation in language learning activities. Chen (2022)
also discovered that students’ oral performance and speaking confidence are greatly
influenced by classroom interaction patterns and emotional comfort.

Overall, the findings of this research show that speaking anxiety was socially constructed
through peer interaction, classroom micropolitical dynamics. Because emotionally
uncomfortable classroom situation frequently raise students’ anxiety and silent behavior, the
classroom atmosphere may influence students’ participation behavior. Teachers are expected
to create positive classroom environment that minimize negative peer criticism and promote

equal participation in oral performance activities.

5. Conclusions

Based on the results of the research and discussion explained, it is concluded that Based
on the results of the research and discussion explained, it is concluded that this research
demonstrates that students’ anxiety and silence in English oral performances are affected by
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peer judgment, classroom micropolitics and classroom atmosphere. Behaviors like laughing,
whispering and mocking the error pronunciation of students’ spoken language found to be
highly effective in increasing students’ fear of making mistakes and being criticized. This
negative situation pushes less confident students to use quiet as a coping strategy to protect
themselves from the embarrassment and emotional pressure. This provides into classroom
micropolitics as dominant and confident students take control. Thus, the classroom
atmosphere is key. A supportive atmosphere is a great motivator for students to speak up and
get engaged, while noisy and unsupportive atmosphere reduce students’ confidence.

Overall, this research concludes that speaking anxiety is not only an individual
psychological problem but also a social phenomenon, which is shaped by peer judgement,
classroom atmosphere, and the micropolitics of the classroom.
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